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Religion has been associated with human values and competencies needed to shape 
young people into responsible citizens able to make a positive difference in the lives of 
others. However, this correlation remains dependent on the context. As the correlation 
has not yet been investigated in Mauritius, which is a multicultural and multi-ethnic 
country, this study aims to bridge this knowledge gap using a purely positivist episte-
mological approach. It will analyze the Mauritius-specific data derived from a public 
data set which was part of the “Mapping the Terrain” project to examine the correlation 
between religion and a broad set of human values and competencies, namely forgive-
ness, individualistic orientation, collectivistic orientation, self-efficacy, problem-solving, 
meaning-making, sense of belongingness, religiosity/spirituality, hope, life satisfaction, 
gratitude, emotion, regulation, empathy, and self-regulation. The descriptive analysis 
and the Structural Equation Model (SEM), developed using the SPSS and AMOS 
software, revealed that (i) independent of ethnic group, educational stakeholders in 
Mauritius have a high affinity to most of the human values and competences, and (ii) as 
compared with others, the Muslim community has a slightly lower affinity to forgiveness, 
life satisfaction, individualistic orientation, self-efficacy, and problem solving. These 
data, which represent important baseline information needed to inform policymakers and 
other educational stakeholders, were used to derive a set of recommendations that will 
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further the development of the key human values and competencies needed to promote 
harmony in a multicultural and multi-ethnic country.

Keywords: human values, religion, correlation, structural equation model, Mauritius

Mauritius is a multi-ethnic, multilingual, and multifaith country 
with a pluralistic society comprising mainly four major ethnic 
groups: Indo-Mauritians (Hindus and Muslims), Creoles, Sino-

Mauritians and Franco-Mauritians. Though the country had no indigenous 
population, it has been characterized by successive waves of European 
colonization and multiple immigrations which resulted in its culturally 
diverse society (Eriksen, 1990). 

Mauritius is often described as unique because it is a harmonious 
society in which people with different cultural and religious backgrounds 
coexist peacefully and form the island’s identity. Though society influences 
the overall value system, in homes and schools, it is generally agreed that 
the national identity is forged in individual homes, schools, workplaces 
(Aumeerally, et al., 2022), and other gatherings where diverse cultures 
interact. Schools and homes are fundamental in providing an environ-
ment conducive to formation of the individual and transmission of values, 
whether traditional or modern. Traditional values still advocated in the 
Mauritian society include respect for elders, family and community, hard 
work, religious faith, and a sense of hospitality. Modern values increas-
ingly being adopted include individualism, secularism, and a focus on 
education and economic success (Younger, 2010). However, there are con-
cerns about the loss of ancestral values and respect for things and people 
in the society (Vithilingem, 2019), despite the unflinching emphasis of 
the Mauritian education system to provide value-laden holistic education 
to every child. Inglehart and Welzel (2018) suggested that countries with 
high levels of trust, tolerance, and respect for others had lower levels of 
corruption, higher levels of social capital, and better economic growth, 
while Broido (2000) explained that societies that emphasize values such as 
fairness, empathy, and kindness are more likely to promote social justice, 
reduce inequalities, and create a sense of community. 

Though the erosion of values in Mauritius is considered multifaceted, 
this study explores the effects of religion on value systems by investigat-
ing the association between religion and a broad set of human values in 
the context of Mauritius. Investigating how religion correlates to differ-
ent human values and competencies in the Mauritian community can 
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potentially add to the existing scholarship on human values development 
which is considered an under-researched area. Second, understanding how 
religion influences values can provide insights into the social and cultural 
dynamics of a community. Third, investigating the relationship between 
religion and values can help identify potential areas of conflict or tension 
within a multicultural community. Fourth, this study’s findings will inform 
policy and decision-making processes that allow development of values in 
the community.

Using an objectivist ontological and positivist epistemological 
approach, this article showcases the statistical correlation between reli-
gion and a set of human values/competencies in the Mauritian context, 
namely forgiveness, individualistic orientation, collectivistic orientation, 
self-efficacy, problem-solving, meaning-making, sense of belongingness, 
religiosity and spirituality, hope, life satisfaction, gratitude, emotion, regu-
lation, empathy, and self-regulation. 

AIMS AND OBJECTIVES

This study investigates the correlation between religion and a broad 
set of human values and competencies in the educational community of 
Mauritius with a view to inform policymakers and educational stake-
holders on the way forward to further the development of key human 
values among the multicultural and multi-ethnic Mauritian education 
community.

The study’s objectives are as follows:
(i)	 �To analyze the Mauritius-based “Mapping the Terrain” (Nasser, et al., 2021) data 

using the descriptive statistical analysis and a structural equation model (SEM) 
to investigate the correlation between religion and a key set of human values and 
competencies in the Mauritian education community.

(ii)	 �To examine whether there is significant difference in key human values between the 
different religious groups in Mauritius. 

(iii)	 �To examine the link between religion, religiosity/spirituality, and the other human 
values and competencies.

(iv)	 �To develop recommendations for improving the development of human values 
and competencies in the Mauritian community. 

LITERATURE REVIEW

To situate the context of this study, this section presents an over-
view of (a) “Mapping the Terrain” project, (b) the factors influencing the 
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development of human values and competencies in a community, (c) the 
link between religion and human values/competencies, and (d) human 
values and competencies in Mauritius, especially among stakeholders of 
the Mauritian education system. 

“Mapping the Terrain” Project

The “Mapping the Terrain” project is a research initiative launched in 
2018 to explore the values and competencies in communities of interest, 
focusing on students in secondary schools and higher education as well as 
their teachers and university instructors. The project was carried out by the 
International Institute of Islamic Thought (IIIT) and aimed to produce a 
comprehensive report on the current state of education in Muslim societies, 
as well as to identify key challenges and opportunities for improvement 
(Nasser, et al., 2021). 

The project involved extensive research and data collection from a 
wide range of sources, including academic literature, policy documents, 
and expert interviews. For the 2019–2020 “Mapping the Terrain” project, 
which was used in this study, the research team also conducted a survey of 
over 20,000 educators, policymakers, and other stakeholders in Muslim 
societies of different countries (Nasser, et al., 2021). The goals of the project 
were multiple and included expanding the research agenda in societies of 
interest to widen the discussion based on empirical and field-based results, 
and to highlight the importance of human development as one of the goals 
for reform of education. A human development framework was used, based 
on theoretical underpinning and previous research investigating pathways 
for prosperous and highly conscious states of existence (Said, 2003).

The 2020 report provides a detailed analysis of the level of likelihood 
for a specific set of values and competencies in the participating societ-
ies, highlights the areas of progress and concern, and provides a list of 
recommendations for policymakers and educators on how to address the 
challenges facing education in Muslim societies and improve the quality 
and accessibility of education for all. The values—forgiveness, individual-
istic orientation, collectivistic orientation, self-efficacy, problem-solving, 
meaning-making, sense of belongingness, religiosity and spirituality, 
hope, life satisfaction, gratitude, emotion, regulation, empathy, and self- 
regulation—were grouped into three sets of competencies identified as crit-
ical for transformation. These included open-mindedness (adaptability and 
ability to think critically), responsibility (as part of a social responsibility 
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orientation), and a sense of a collaborative collective (taking the collective 
to a collaborative state).

The Mauritian-based data were used in this study because it (a) used 
a wide exploration of values within selected communities, including 
Mauritius; (b) provided data from a statistically viable sample of 971 
Mauritian participants; (c) used convenience sampling to include Muslim 
participants; (d) depicted the existing direct and indirect correlations 
between the specific values, mediating factors, and different groups of 
participants; and (e) represented important implications for researchers, 
educators, and policy makers. 

Factors Influencing the Development of Human Values and  
Competencies in a Community

Human values and competencies are principles, beliefs, skills, and 
attitudes that guide the behavior and actions of individuals in a commu-
nity (Schwartz, 2007). Some examples of human values and competen-
cies include justice, freedom, respect, responsibility, altruism, autonomy, 
human dignity, integrity, honesty, forgiveness, individualistic orientation, 
collectivistic orientation, self-efficacy, problem-solving, meaning-making, 
sense of belongingness, religiosity, spirituality, hope, life satisfaction, grati-
tude, empathy, self-regulation, and morality (Poorchangizi, et al., 2019; 
Avise & Ayala, 2010; Nasser, et al., 2021). These values are essential for 
personal growth and social cohesion. They help individuals make ethical 
decisions and behave in ways that promote their own and others’ well-
being. However, the level of likelihood of these values and competencies is 
contextualised and varies from one country, society, community and even 
from one individual to another. It is therefore imperative to understand the 
level of likelihood of these values and competencies in each community to 
be able to develop transformative action plans aiming to create a positive 
culture within specific communities and organizations. It is in this per-
spective that the baseline data is used in promoting these values through 
education and practice so that individuals can contribute to a more just and 
compassionate society.

In the quest to empower the public with such human values and 
competencies, it is important to understand how various factors interact 
in a community. The scholarship revealed that some of the common 
factors influencing human values and competencies in a community 
are family, culture, society, environment, religious beliefs, ethnicity, 
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and economic history. In fact, personal values and competencies are 
developed through the influence of these factors (Parandeh, et al., 2014). 
Family is one of the most significant influences on moral development. 
Children learn about fairness, justice, and social responsibilities and 
develop their own moral system by understanding right and wrong from 
their families (Helliesen, 2012). Culture plays an important role in shap-
ing human values and competencies. Development efforts that consider 
or focus on culture provide a mechanism for linking local residents to 
the development process. People are likely to take part in and remain 
committed to development efforts to which they have a direct connec-
tion (Higgins, 2014).

Religious beliefs also play a significant role in shaping human val-
ues. Religious teachings provide guidance on what is right and wrong 
and help individuals develop their moral compass. Economic history 
also influences the development trajectories of communities through fac-
tors such as human capital deficits, and/or the availability of resources  
(Higgins, 2014).

In conclusion, human values are influenced by various factors such as 
family upbringing, cultural background, religious beliefs and practices as 
well as economic history. Understanding these factors can help commu-
nities develop strategies that promote positive value systems that benefit 
individuals and society as a whole.

The Link Between Religion and Human Values/Competencies 

Analysis of the literature reveals that the relationship between religion 
and human values or competencies has been a topic of debate for centu-
ries. The first school of thought argues that religion is a social institution 
and is necessary for the development of human values and competencies  
(Mc Givern, 2014) that provide individuals with a sense of identity and 
purpose (Smith, 2010). The opposing school of thought argues that the 
link between religion and values or competencies is much more complex. 
Support for this school of thought is found in McKay & Whitehouse 
(2015) who argue there are many examples of religious people behaving 
immorally. Smith (2015) states that religious traditions may lead to harm-
ful or discriminatory acts based on their belief in the inferiority of certain 
groups, and Brown (2018) asserts that some religious individuals may 
become closed-minded and resistant to new ideas, limiting their ability to 
develop critical thinking skills.
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Despite the debate, the main line of thought in the literature is that 
religion, which provides a framework for ethical decision-making, is essen-
tial for promoting positive values that contribute to personal growth and 
social cohesion. In fact, religion has been linked to the development of 
human values and competencies in several ways. In addition to a sense 
of meaning and purpose, religion provides a set of moral guidelines and  
ethical principles that guide behaviors. For many religious individuals, 
faith is a guiding force that informs their actions and decisions and helps 
them live in accordance with their beliefs. Religious teachings encourage 
individuals to develop values such as compassion, forgiveness, humility, 
honesty, and respect for others (McGivern, 2014). For instance, Islam 
teaches its followers to be kind to others, especially those who are less 
fortunate than themselves. By providing a moral framework, religion can 
help promote a sense of community and social cohesion and contribute to 
the development of a more just and equitable society.

Religion also plays a crucial role in developing competencies such as 
empathy, critical thinking, and emotional intelligence. Religious teach-
ings encourage individuals to put themselves in the shoes of other people 
to understand their perspectives and thus develop empathy toward others 
(McGivern, 2014). Moreover, religious practices such as prayer and medi-
tation have been shown to reduce stress levels and improve mental health 
(McKay & Whitehouse, 2015). By encouraging individuals to reflect on 
their beliefs and to question their assumptions, religious traditions help 
cultivate critical thinking skills. 

The Link Between Religion and Human Values/Competencies in Mauritius

While a considerable body of research examines the link between 
religion and value systems, the scholarship on the context in Mauritius, 
though growing, is still limited. Researchers such as Leung (2019), Saver, 
et al. (2018), Eriksen (1997), and Ng Tseung-Wong (2015) have offered 
multiple insights on the multifaceted interplay between religion and values 
in the Mauritian context. 

The dominant perspective is that the coexistence of Hinduism, Islam, 
Christianity, Buddhism, and other religious traditions fosters a unique 
peaceful interfaith environment in Mauritius. Eriksen (1997) explained 
this by noting that despite inhabitants’ concern about their cultural iden-
tity and “roots,” the peaceful polyethnic Mauritian society is sustained by 
maintaining local ethnic boundaries, compromise, and tolerance. Abdul-
Jabbar (2022) argued that instead of leading to discord, this religious 
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pluralism acts as a catalyst for the acquisition of values and competencies 
such as intercultural communication, tolerance, and empathy, fostering 
mutual understanding that transcends religious boundaries. Leung (2019) 
suggested that the fusion of religious and cultural dimensions plays a piv-
otal role in nurturing competencies, such as cultural intelligence and adapt-
ability, that are crucial for effective social integration and cohesion in Mau-
ritius. In fact, the intricate interplay of various religious traditions within 
a multicultural context fosters a sense of cosmopolitanism, promoting 
competencies such as global awareness and cross-cultural understanding. 

According to Eriksen (1992), a second school of thought supports the 
notion that inhabitants remain prone to strategic exploitation of cultural 
uniqueness to strengthen their positions. Steinberg (1981) explained that 
persons and organizations generally invoke principles of cultural relativism 
when they themselves have something to gain from differential treatment, 
and that they will otherwise support equality principles. In fact, despite 
the fact that Mauritius is often considered a melting pot of diverse cultures 
and religions, peace is preciously sustained by the values and competencies 
inherited by elders, independent of religions, ethnicity, and cultures. 

Human Values and Competencies Among Stakeholders of the Mauritian  
Education System

The education system of a country plays a crucial role in the develop-
ment of human values and competencies among students who are tomor-
row’s citizens (Atchia, 2022), and other educational stakeholders. These 
values and competencies shape an individual’s personality, behavior, and 
social relationships.

The education system in Mauritius has evolved over time to provide 
free, quality, and inclusive education to all students, independent of their 
culture and ethnic groups, as aligned with the “Sustainable Development 
Goal 4 (SDG4)” of the UNESCO recommendations. The current system, 
based on the “Nine Years Continuous Basic Education (NYCBE)” reform, 
emphasizes learners’ holistic development focused not only on knowledge 
but also on skills, attitudes, and values. The National Curriculum Frame-
work (NCF) is grounded on values essential to develop well-balanced  
individuals and autonomous lifelong learners (Belle, et al, 2022). In fact, 
values education has been introduced into the pre-primary, primary, and 
secondary curricula through inclusion of different subjects such as moral, 
citizenship, and religious education, to include Islamic studies, Bible 
knowledge, and Hinduism. These subjects aim to promote values such as 
respect for others, responsibility, and social justice.
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Mauritius has undertaken several national educational reforms in 
recent decades focused on a more well-rounded learning experience rather 
than merely the child’s cognitive development (Dhunnoo and Adiapen, 
2013). A framework has been introduced for developing six key competen-
cies that include communication, collaboration, creativity, critical think-
ing, problem-solving, and citizenship (MoE, 2017). The goal is to develop 
well-rounded individuals who are equipped with the skills and attitudes 
required to succeed in a globalized world.

However, despite these efforts, Dhunnoo and Adiapen (2013) note that 
social ills which result from the decline in values are still on the rise in the 
country. Yogi (2009) explained that though the number of educated people 
may have increased, murder, hatred, and selfishness nonetheless are spread-
ing like wildfire; many educational institutions have been established, but 
only a few civilized people are produced; education is available for all, but 
the dignity has declined; trained people are produced from many institu-
tions, but sincere people are very few; and many books are written, much 
research is done and professional achievements are attained, but human-
ity is threatened. For an improved society, it is therefore imperative that 
values-based education is improved and extended beyond the level of the 
classroom to all stakeholders. Dhunnoo and Adiapen (2013) highlighted 
that values-based education seemed to meet different opinions depending 
on the exposures and nature of the profession. Davies (2016) explained 
that one of the causes of persistent social ills in a community is the lack of 
diversity of values shaped by the cultural backgrounds, personal beliefs, 
and religions of all educational stakeholders, including parents, teachers, 
school administrators, and policymakers, in addition to students. Some 
feel their religious beliefs are an essential part of their identity that should 
be respected anywhere while others feel religion has no place in secular 
settings. Some feel their religious beliefs should be reflected in the curricu-
lum, in their teaching, and in their leadership roles, while others feel that 
education should be only secular (Brown, 2020; Johnson, 2017; Garcia, 
2018). The position of one individual may be different from others, creat-
ing a diversity of views on values and religion in the society (Jones, 2019). 

This study describes the correlations that exist between religions and val-
ues/competencies among the Mauritian education stakeholders and provides 
important insights that inform the way forward in the development of a values-
based education for all. Bringing together the discussions expounded in the dif-
ferent sections of the literature review, we may conclude that though the current 
education system provides the necessary platform to develop human values and 
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competencies among all Mauritian students, the target can only be reached if 
we (i) identify the contextualized factors that influence the development of val-
ues and competencies among Mauritian learners, (ii) investigate how each iden-
tified factor affects the development of values and competencies, to be used as 
baseline data by different stakeholders, (iii) use the baseline data to develop rec-
ommendations and action plans for the development of values and competencies  
(iv) implement action plans, and (v) monitor, evaluate and amend the imple-
mentation plan until targets are reached. It is in this perspective that this 
study analyzes the Mauritian-based data derived from the AEMS project to 
investigate the links or correlation between religion and a broad set of human 
values and competencies.

METHODOLOGY

Analysis of the literature revealed that (i) most of the studies are limited 
to only few human values and competencies, (ii) the correlation between 
religion and values or competencies has not been analyzed in the Mauritian 
context, and (iii) analyses are limited to simple statistical analysis. 

Thus, using the Mauritius-based data from the “Mapping the Terrain” 
project, a purely quantitative methodology investigated the correlation 
between religion and a broad set of human values among the Mauritian 
participants. In fact, data collected from 971 participants, representing the 
different stakeholders of the Mauritian education system, as detailed in 
Table 1, were analyzed using IBM SPSS and AMOS software to test the 
correlation between participants’ religion (one of the factors influencing 
development of human values and competencies among learners) and a 
broad set of human values, namely forgiveness, individualistic orientation, 
collectivistic orientation, self-efficacy, problem-solving, meaning-making, 
sense of belongingness, religiosity and spirituality, hope, life satisfaction, 
gratitude, emotion, regulation, empathy, and self-regulation.

The quantitative analyses done in this study were a (i) descriptive anal-
ysis, which showcases the association between the main religious beliefs 
in Mauritius (Muslim, Christian and Hindu) and the key human values, 
and (ii) Structural Equation Model (SEM) which showcases the existing 
correlations between religion and the set of human values.

The descriptive analysis and development of the SEM were done in a 
systematic way. Specifically, the data were checked for negatively worded 
items, transformed by re-coding into same variables, cleaned and converted 
into a SPSS file, categorical variables were checked, and descriptive statistical 
analysis run and analyzed. It should be noted that due to the low number of 
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Table 1. Distribution of Respondents, by Category. N = 971. Counts and Percentages  
Exclude Missing Values (Belle, et al., 2022)
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other religious groups, such as Jewish, Buddhist, Atheist, Agnostic, etc., they 
have been placed in the group “others” for the sake of this study.

The data were also verified for (i) accuracy, (ii) reliability of items using 
the reliability estimates, and (iii) the assumptions to run the structural 
equation modelling, such as normality, multicollinearity, autocorrelation, 
and homoscedasticity, as depicted in figure 1. The reason for developing 
a SEM was because it integrates several different multivariate techniques 
into one model fitting framework, and it is an integration of measure 
theory, factor (latent variable) analysis, path analysis, regression, and simul-
taneous equations among others (Thakkar, 2020). It is particularly suitable 
as it involves complex, multi-faceted constructs that are measured with 
errors, thus making provision for the correction of the errors.

Figure 1. Stepwise procedure of developing the SEM (Atchia & Chinapah, 2023)

RESULTS AND DISCUSSION

The importance of developing a SEM instead of univariate analyses  
for such a study has been purported by Thoresen and Harris (2002) and 
Henningsgaard & Arnau (2008), who explained that univariate analyses are 
too simplistic when studying correlates of religion to several independent 
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variables. The multivariate analyses offer a richer evaluation of the rela-
tionships than univariate analyses, as they consider the interrelationships 
between not only multiple independent variables but also among multiple 
dependent variables simultaneously, which may yield effects not uncovered 
by univariate analyses (Thompson, 1994, 2000). In addition, multivariate 
methods reduce the likelihood of making Type I errors associated with 
multiple analyses (Fish, 1988). Thus, a SEM with multivariate analyses 
fits the aim of this study to examine the correlation between religion and 
the sets of values and competencies. 

This section presents not only the SEM showcasing the correlation 
between religion (dependent variable) and human values or competencies 
(independent variable), but also guides the reader through the steps used to 
develop the SEM. Then, the descriptive analysis will be presented to shed 
light on the correlations observed in the SEM.

Developing the SEM

All recommendations required to run factor loadings and develop a 
SEM were tested and found to be in accordance. In fact, the calculated 
Cronbach’s alpha was 0.897, indicating high reliability and internal consis-
tency of the data collection instrument (questionnaire). The Kaiser-Meyer 
Olkin (KMO) and Bartlett’s Test of Sphericity were 0.984 and 0.000, 
indicating that the data were appropriate for factor analysis. 

By running the factor loadings using all the items, 19 components 
were identified which were then reduced to 12 as some of the highest 
loaded items grouped under different components were referring to a single 
component. Based on the eigen values greater than 1, the “Total Variance 
Explained” table, and the scree plot, the 12 components were therefore 
extracted representing more than 70.5% of the variance as compared with 
the remaining components, in line with the factor loading procedures 
described by O’Connor (2000), and Cota, et al. (1993). 

As all the conditions required were met, the SEM was generated using 
the Amos software to show the correlation between religion (dependent vari-
able) and the 12 values and competencies (independent variable) extracted 
by factor loadings. In line with the procedure described by O’Connor 
(2000), each independent variable was represented by three items (observed 
endogenous variables) with the highest factor loadings. For instance, the 
factor “teacher efficacy” was represented by highest loaded items (0.955 
each) TSE1, TSE2, and TSE3, as shown in Figure 2. Table 2 shows the 
pattern matrix resulting from factor loadings and Figure 2 depicts the SEM. 
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Figure 2. SEM Showing the Correlation Between Religion and Human Values  
and Competencies.

The fit indices show the goodness of fit of the SEM presented in 
Figure 2. It was noted that the test yielded a good Chi-square value of 
1201.307 for 618 degrees of freedom, with a significant P-value (p = 
0.000). Moreover, the value of the CFI, GFI and NFI were 0.971, 0.950 
and 0.951 respectively and thus more than the minimum required value of 
0.95. In addition, the AGFI value was 0.90 which is within the acceptable 
range of 0.90 ≤ AGFI ≤ 0.95. The value for RMSEA was 0.043 which 
fits the acceptable value of less than 0.05 (Kenny & McCoach, 2015). 
We therefore concluded that the proposed structural model exhibited a 
good fit.

In the SEM, the one-way arrows show causal relations between the 
endogenous independent variables. According to Table 2 and the SEM, 
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with a P-value of 0.000 and for the regression weights and thus significant, 
it was noted that religion is positively correlated with the 11 extracted 
values and competencies, but negatively correlated with “self-orientation.” 
This finding is aligned to the work of researchers such as Schnitker and  
Emmons (2007), DeBlaere, et al. (2011), and Krause (2006), who explained 
that self-orientation, or a focus on oneself, is not aligned to religiosity 
which encourages individuals to focus on something greater than them-
selves, such as a higher power or community, less self-centeredness, and 
reaching out to help others. 

Analysis of Table 2 and the SEM also revealed that though reli-
gion is positively correlated with most human values and competen-
cies, the degree of correlation varies. The strongest correlation was 
noted for religiosity and spirituality (0.78), followed by problem solv-
ing, sense of belonging, gratitude, and then mean-making, among 
others. Despite the limited representation of non-Muslim partici-
pants in the Mauritian sample, the study’s f indings were aligned with 
the work of several other researchers. In fact, the high correlation 
between religion and religiosity, which refers to an individual ’s level 
of engagement, commitment, and devotion to their religious beliefs 
and practices, was earlier purported by several other studies (Hen-
ningsgaard & Arnau,2008; Johnson, et al., 2015), which found that 
religiosity was signif icantly and positively correlated with attendance 
at religious services, frequency of prayer, and belief in God. One 
possible explanation for this relationship is that religious institutions 
and communities provide a social and cultural context that fosters 
religiosity, as per Stark and Bainbridge’s (1985) social exchange 
theory of religion. 

Aligned to Idler, et al. (2003), use of religion and religiosity inter-
changeably and backed by the high correlation between religion and  
religiosity among the sampled Mauritian participants of this study, the 
correlation between religion and human values/competencies will be 
explained through the religiosity of the participants, which according 
to Koenig, et al. (2012) refers to the degree of devotion and commit-
ment to religious beliefs and practices. Table 3 shows the correla-
tion between religiosity/spirituality and the set of human values and 
competencies.
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Table 3. Correlation Between Religiosity/spirituality and the Set of Human Values  
and Competencies

Human Values and Competencies Correlation with  
Religiosity/ spirituality

Forgiveness Pearson Correlation 0.037
Sig. (2-tailed) 0.246

N 971
Individualistic 
Orientation

Pearson Correlation 0.114**
Sig. (2-tailed) 0.000

N 971
Collectivistic Orientation Pearson Correlation 0.161**

Sig. (2-tailed) 0.000
N 971

Self-efficacy Pearson Correlation 0.051
Sig. (2-tailed) 0.115

N 971
Problem Solving Pearson Correlation 0.111**

Sig. (2-tailed) 0.001
N 971

Meaning Making Pearson Correlation 0.310**
Sig. (2-tailed) 0.000

N 971
Sense of Belonging Pearson Correlation 0.115**

Sig. (2-tailed) 0.000
N 971

Hope Pearson Correlation 0.214**
Sig. (2-tailed) 0.000

N 971
Life Satisfaction Pearson Correlation 0.212**

Sig. (2-tailed) 0.000
N 971

Gratitude Pearson Correlation 0.369**
Sig. (2-tailed) 0.000

N 971

(Contimued)
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Emotion Regulation Pearson Correlation 0.306**
Sig. (2-tailed) 0.000

N 971
Empathy Pearson Correlation 0.314**

Sig. (2-tailed) .000
N 971

Self regulation Pearson Correlation 0.261**
Sig. (2-tailed) 0.000

N 971

With the exception of self-efficacy and forgiveness, Table 2 shows sig-
nificant positive correlation between spirituality/religiosity and the other 
human values and competencies, in the context of Mauritius. In fact, con-
sidering the high correlation between religion and religiosity/spirituality 
in the Mauritian culture, which is also depicted in the SEM, we assume 
that religion cum religiosity/spirituality affect the development of human 
values and competencies.

Religion and religiosity have also been found to have a positive impact 
on individuals’ problem-solving skills, which is aligned to the work of 
Krause and Hayward (2014). They argued that religious involvement may 
provide individuals with the cognitive resources and social support needed 
to cope with challenging life situations. As far as sense of belonging is 
concerned, research has consistently found that religious participation is 
associated with a stronger sense of social support and community belong-
ing (Krause, 2006; Ellison, 1991). For example, a study by Krause (2006) 
found that religious participation was positively associated with social 
support among older adults.

Gratitude has also been linked to religious involvement. Emmons 
and McCullough (2003) found that individuals who reported higher  
levels of religious involvement also tended to report greater gratitude. They 
suggested that religious involvement may facilitate the development of a 
gratitude-oriented worldview. Referring to meaning-making, Park (2010) 
argued that religious involvement can provide individuals with a frame-
work for understanding and interpreting their life experiences, thereby 
promoting a sense of meaning and purpose.

Now that we have established and explained how religion of a person 
influences the most strongly correlated human values and competencies, it 

Table 3. Continued
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is important to analyze details of the link between religion and the set of 
values and competencies in relation to the different religious groups found 
in Mauritius, depicted in Table 4. The main religious groups found in the 
country are Muslims, Hindus, and Christians. 

Table 4. Mean and Standard Deviation of the Level of Likelihood of Different Values  
and Competencies, Related to Religion

Items

Religion

 Muslim   Christian  Hindu Other  

Mean SD Mean SD Mean SD Mean SD

Forgiveness 2.10 0.59 2.23 0.66 2.18 0.58 2.21 0.57

Individualistic Orientation 2.80 0.44 2.79 0.41 2.88 0.45 2.66 0.41

Collectivistic Orientation 3.22 0.45 3.14 0.47 3.08 0.47 2.91 0.45

Self-efficacy (School  
Student, University Student) 3.02 0.35 2.91 0.40 3.03 0.37 2.78 0.44

Problem Solving (School 
Student, University Student) 2.89 0.50 2.77 0.47 3.01 0.43 2.81 0.45

Meaning-making 3.00 0.40 2.86 0.42 2.85 0.38 2.72 0.46

Sense of Belonging (School 
Student, University Student) 2.96 0.41 2.84 0.41 2.85 0.42 2.64 0.45

Religiosity/ spirituality 3.61 0.53 3.39 0.67 3.03 0.83 2.57 1.07

Teacher Self-efficacy 
(Teacher/Instructor) 2.94 0.49 2.80 0.23 2.84 0.43 2.77 0.22

Hope (University Student, 
Teacher/Instructor) 3.17 0.39 3.06 0.40 2.97 0.52 2.72 0.68

Life Satisfaction 
((University Student, 
Teacher/Instructor))

2.91 0.46 2.98 0.48 2.76 0.56 2.98 0.62

Gratitude 3.11 0.41 3.04 0.42 3.08 0.41 2.96 0.43

Emotion Regulation 2.96 0.42 2.93 0.44 2.92 0.40 2.89 0.51

Empathy 2.83 0.37 2.78 0.42 2.82 0.39 2.72 0.41

Self-regulation 2.83 0.37 2.72 0.39 2.74 0.38 2.63 0.38



Unravelling the Nexus Between Human Values  ·  Atchia� 25

According to Belle, et al. (2022), analysis of the table revealed that all 
mean values are greater than 2 indicating that respondents of all religious 
groups have high likelihood for all the constructs (values and competen-
cies). However, when comparing the mean values, it was observed that the  
Muslim community in Mauritius has a greater likelihood and is more 
agreeable toward most of the values and competencies as compared to the 
other communities, though the differences may not be significant. In fact, 
greater mean values are noted for the Muslim community for human val-
ues and competencies, namely collectivistic orientation, meaning-making, 
sense of belonging, religiosity/spirituality, teacher self-efficacy, hope, grati-
tude, emotion regulation, empathy, and self-regulation. Christian shows 
higher means for forgiveness and life satisfaction, Hindu for individualistic 
orientation, self-efficacy, and problem solving, and other grouped religions 
for life satisfaction. These findings are important as they allow stakehold-
ers to take stock of the current levels of values and competencies among 
Mauritians as a whole but also in their respective communities, so that 
contextualised action plans may be developed, implemented, monitored, 
and evaluated in view of furthering the development of human values and 
competencies in all communities in Mauritius. By so doing, the multi-
culturality and multi-ethnicity of Mauritius will be more valued by each 
member of the country.

CONCLUSIONS

Through the correlations between religion and the different human 
values and competencies showcased in the SEM, this study revealed that 
the Mauritian Muslim community has a high affinity to most of the 
values and competencies, excluding forgiveness, life satisfaction, indi-
vidualistic orientation, self-efficacy, and problem solving. Moreover, the 
SEM provides important baseline data that inform policymakers and 
other educational stakeholders on the way forward to further the develop-
ment of human values among Mauritian students and other educational 
stakeholders, as a whole and in their respective communities. To cultivate 
human values and competencies within Mauritius, several critical factors 
are required. First, the success of such an initiative relies heavily on genuine 
collaboration and representation from all stakeholders, including govern-
ment bodies, educational institutions, civil society, and the private sector. 
Without comprehensive participation and engagement, the endeavor risks 
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becoming disconnected from the diverse needs and perspectives within 
Mauritian society. Second, a forum or platform with a clear strategic 
framework and sustained commitment to implementation is key. It is 
essential to outline concrete objectives, methodologies, and evaluation 
mechanisms to ensure that efforts translate into tangible outcomes and 
meaningful societal change. In addition, the sustainability of initiatives 
aimed at fostering values and competencies necessitates long-term invest-
ment in both financial resources and institutional support.

In essence, while the proposal underscores the importance of prioritiz-
ing human values and competencies in Mauritius, its realization demands a 
holistic and critical approach that acknowledges the complexities of social 
transformation. By addressing systemic barriers and fostering genuine col-
laboration, Mauritius can aspire to become a nation deeply rooted in ethical 
principles and empowered individuals.

RECOMMENDATIONS

Considering the multicultural and multi-ethnic character of Mauri-
tius, the following recommendations may be considered in furthering the 
development of human values and competencies among the population to 
maintain a harmonious and inclusive society. 

•	 Foster intercultural communication skills: Encouraging individuals to learn 
and practice effective intercultural communication skills can promote mutual 
understanding and respect among diverse groups. This can include learning 
about different cultural norms and customs, and how to communicate effec-
tively across cultural boundaries (Wang & Lin, 2020). This will enhance the 
open-mindedness of participants. 

•	 Promote cultural sensitivity and empathy to help individuals appreciate and 
understand different perspectives and experiences. This can involve creating 
opportunities for individuals to engage with people from different cultural 
backgrounds and expose them to diverse cultural expressions, such as art and 
literature (Mandelbaum, 2019). Another example is to bring people of differ-
ent communities together to listen, understand and help those in difficulty in a 
collective way. This will enhance their collective orientation and responsibility 
toward people in need.

•	 Encourage diversity in leadership to provide role models for individuals 
from different cultural backgrounds and promote a sense of belonging and 
inclusivity. This can also help challenge stereotypes and promote a more 
nuanced understanding of diverse experiences (Valk, 2018), and further values 
and competencies grouped under open-mindedness, responsibility, and col-
lective orientation (Belle, et al., 2022)



Unravelling the Nexus Between Human Values  ·  Atchia� 27

•	 Promote further integration of diverse religions and culture-related content 
into school curriculums to provide opportunities for students to learn about 
all the communities making up the Mauritian society and develop critical 
thinking skills about social and cultural issues. This can promote tolerance, 
understanding, and respect for diversity (Nieto, 2017).

•	 Foster community participation and engagement by encouraging individuals from 
diverse backgrounds to participate in community events and activities that will 
promote a sense of belonging and social cohesion. This can also provide opportuni-
ties for individuals to share their cultural traditions and experiences with others, 
promoting cultural exchange and understanding (Tajfel, 1982).
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